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Pupil premium Strategy Statement

This statement details our school’s use of pupil premium (and recovery premium for the 2023 to 2024 academic
year) funding to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that
last year’s spending of pupil premium had within our school.

School overview

Detail Data

School name Horbury Primary Academy
Number of pupils in school 405

Proportion (%) of pupil premium eligible pupils 18% (73 Children)
Academic year/years that our current pupil premium 2023/2024

strategy plan covers

Date this statement was published December 2023

Date on which it will be reviewed July 2024

Statement authorised by James Tucker, Headteacher
Pupil premium lead Jane Wynne, Deputy Headteacher
Governor / Trustee lead Lynne Cramphorn

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £106,560
Recovery premium funding allocation this academic year £9,026
Pupil premium funding carried forward from previous years (enter £0

£0 if not applicable)

Total budget for this academic year £115,586

If your school is an academy in a trust that pools this funding, state
the amount available to your school this academic year




Part A: Pupil premium strategy plan

Statement of Intent

At Horbury Primary Academy, we have the highest expectations of what every pupil can achieve, regardless of their
context or starting point with an aspiration to provide a world class education for all young people within our
community. We are ambitious for all our young people, and we have a relentless approach to creating a positive
ethos for learning and a success culture. Our intention is that all pupils, irrespective of their background or the
challenges they face, make good or outstanding progress and achieve high attainment across all subject areas.

We will consider the challenges faced by vulnerable pupils, such as those who have a social worker and young carers.
The activity we have outlined in this statement is also intended to support their needs, regardless of whether they
are disadvantaged or not.

We understand that it is vitally important that we get the basics right and, as a result, high-quality teaching is at the
heart of our approach, with a focus on areas in which disadvantaged pupils require the most support. This is proven
to have the greatest impact on closing the disadvantage attainment gap and at the same time will benefit the non-
disadvantaged pupils in our school. Implicit in the intended outcomes detailed below, is the intention that non-
disadvantaged pupils’ attainment will be sustained and improved alongside progress for their disadvantaged peers.

Our strategy is also integral to wider school plans for education recovery, notably in its targeted support through the
National Tutoring Programme for pupils whose education has been worst affected, including non-disadvantaged

pupils.

Our approach also prioritises ensuring that all children, including those who are disadvantaged, have access to a
wealth of wider opportunities to develop their cultural capital. We want all children, regardless of their
circumstances, to have experiences with deepen their understanding of the world around them, develop their skills
and talents and have opportunities to have fun with peers. Our targeted support through funding and other actions
is done equitably to achieve this for all our students.

Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic
assessment, not assumptions about the impact of disadvantage. The approaches we have adopted complement each
other to help pupils excel. To ensure they are effective we will:

- ensure disadvantaged pupils are challenged in the work that they’re set;

- act early to intervene at the point need is identified;

- adopt a whole school ethos using our Disadvantaged First approach in which all staff take responsibility for
disadvantaged pupils’ outcomes and raise expectations of what they can achieve;

- use an evidence-based approach underpinned by: The Education Endowment Foundation (EEF) Teaching
Toolkit; DfE guidance on Pupil Premium; EEF National Disadvantaged study; evidence from schools within our
Trust and local educational community; National Education Trust practical guide on Pupil Premium.

All members of staff and the governing body at Horbury Primary Academy accept responsibility for our
disadvantaged pupils and are committed to meeting their academic and pastoral needs, ensuring they are challenged
to achieve, and that early intervention occurs when this has been identified through robust diagnostic assessment.




Challenges

This details the key challenges to achievement that we have identified among our disadvantaged pupils.

Challenge
number

Detail of challenge

1

Teaching and Learning: Internal data shows that progress and attainment of disadvantaged pupils
is not improving as rapidly as it should be. Internal and external reviews, alongside quality
assurance, has shown that, although there has been continuing progress in developing a strong
climate for learning and expectations of disadvantaged pupils, work is still needed to ensure that
all staff are consistently planning and delivering high quality lessons that maximise opportunities
for pupils to be active in their learning with no time wasted where children are passive.

Attendance: Our attendance data for 2022-2023 indicates that attendance among disadvantaged
pupils is 5.3% lower than for non-disadvantaged pupils. 42.7% of disadvantaged pupils have been
‘persistently absent’ (PA) compared to 15.3% of their peers during 2022-2023. Our assessments
and observations indicate that absenteeism is negatively impacting disadvantaged pupils’
progress.

Language Skills and Literacy: Assessments completed when children first arrive with us show
significant gaps in pupils’ language skills and this continues to present as challenges in early
reading and phonics in Key Stage One. This has a significant impact on attainment and progress in
phonics, spelling and writing specifically, with only 9% of disadvantaged children achieving the
expected standard in writing at Key Stage One SATs and 43% of disadvantaged children meeting
the Phonics threshold in Year 1.

Pastoral: The number of pupils in school struggling with their mental health, anxiety of self-
esteem is increasing. Pupils’ ability to cope with challenge and ‘bounce back’ from adversity is an
area requiring additional support from adults in school. Progress in developing staff skills and
expertise has had positive impact already, but more work is needed to develop whole-school
approaches to supporting all pupils with the skills to develop robust resilience and the strategies
to self-regulate when managing challenging feelings and emotions.

Aspiration: Many of our disadvantaged pupils have had fewer life experiences and have not taken
part in the same breadth of events as non-disadvantaged pupils e.g., enrichment activities, school
trips, sporting events and pupil leadership groups. Through assessments and discussions with
pupils and their families, these pupils do not have the same cultural capital, aspirations and
expectations for their futures.

Parental Engagement: Our internal data shows that disadvantaged parental engagement is lower
than non-disadvantaged parental engagement for parents' evenings, parental information
evenings and use of MCAS. There are several ‘hard to reach’ disadvantaged families in each year
group who do not engage fully in their child’s education which has a direct impact on their
attendance. Furthermore, although engagement of parents has improved over the year 2022-
2023, parental ‘involvement’ in their child’s learning is an area of challenge to address.




Intended Outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure
whether they have been achieved.

Intended outcome

Success criteria

To close the gap between
disadvantaged and non-
disadvantaged pupils in
Phonics, Reading, Writing and
Maths.

Phonics, KS1 and KS2 outcomes in Reading, Writing and Maths increase year on year
and are at least in line with national figures.

The gap between disadvantaged and non-disadvantaged pupils achieving the
expected standard at the end of each Key Stage closes in comparison to 2022-2023
figures.

To improve disadvantaged
Persistent Absence (PA)
measure and to improve
disadvantaged attendance.

The gap closes between disadvantaged and non- disadvantaged attendance from
figure of 5.3% in 2022-2023.

Gap closes between disadvantaged and non- disadvantaged PA from figure of 27.4%
in 2022-2023.

Children are more resilient
and develop the skills
required to self-regulate,
when required, meaning they
are more able to learn and
achieve their full potential.

Successful delivery of intervention programmes — such as TFTF and Forest Schools —
to develop pupil skills in this area.

Children will be provided with emotional support to access all lessons and fulfil their
potential, demonstrating improved independence.

Children develop a range of self-coping strategies to help them in every aspect of
school life.

Improved oral language skills
and vocabulary among
disadvantaged pupils.

Children will use rich and varied vocabulary during discussions which will be
transferred to their written work.

Assessments and observations indicate significantly improved oral language among
disadvantaged pupils.

Increased opportunities for
Pupil Premium children to
experience extra-curricular
activities which enhance
learning

Children and families will have been supported in order to ensure that they
participate in school trips, attend extra-curricular clubs, play a musical instrument.

A significant increase in participation in enrichment activities, particularly among
disadvantaged pupils.

Children will complete the activities on the Horbury Backpack.

Increased engagement and
support of parents which
impacts positively on their
child’s progress and life
within school

Parents work with the school to improve outcomes.

Parents are well informed of their child’s progress through meetings with the class
teacher.

Parents of vulnerable or disadvantaged children engage in wider support through
targeted therapeutic sessions to improve the social, emotional and mental wellbeing
of children and their families.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to

address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £61,360.06

Activity Evidence that supports this approach Challenge
number(s)
addressed

Disadvantaged First strategies ‘When it is most effective, the Pupil Premium will sit at 1,2,3,4,5and

ensure that leadership at all the heart of a whole school effort, with all staff 6

levels demonstrates a relentless | ynderstanding the strategy and their role within it.’

priority focus on securing the

best possible outcomes and Phonics | Toolkit Strand | Education Endowment

opportunities for PP children Foundation | EEF
across the Trust.

A robust cycle of monitoring of EEF Pupil Premium Guide — “Good teaching is the most 1,3and5

Quality First Teaching backed important lever schools have to improve outcomes for

up by targeted teacher CPD. disadvantaged pupils. Using the Pupil Premium to improve

teaching quality benefits all students and has a particularly
positive effect on children eligible for the Pupil Premium.”

Delivery of high-quality CPD for

all staff focused on:

- Active engagement of all

learners

- Inclusive Practice, including

the effective deployment of
additional adults to
maximise impactivity.

Use of assessment to promote

progress and outcomes.

Purchase resources to support Phonics approaches have a strong evidence base that land3

the delivery of our DfE validated
Systematic Synthetic Phonics
programme (Essential Letters
and Sounds) to secure stronger
phonics teaching for all pupils.

Continue to develop staff CPD in
the delivery of the systematic,
synthetic phonics programme to
ensure quality and consistency
across all age groups.

indicates a positive impact on the accuracy of word
reading, particularly for disadvantaged pupils:

Phonics | Toolkit Strand | Education Endowment
Foundation | EEF



https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/

ELS Spelling to be introduced
and embedded in Year 2 to
support good progress and
outcomes for all children.

ELS Catch Up intervention
programme to be introduced
and embedded for targeted
children in KS2.

Purchase of high-quality texts to | Oral language interventions consistently show positive 1and3
allow children access to a rich impact on learning, including on oral language skills and
range of vocabulary. reading comprehension.
Oral language intervention
Purchase resources to support
. (EEF + 5 months)
vocabulary enrichment
Purchase of maths resources to Manipulatives and representations can be powerful tools 1
enhance and support the for supporting young children to engage with ideas across
teaching of maths many areas of maths.
(EEF)
Purchase of standardized Standardised tests can provide reliable insights into the 1
diagnostic assessments. specific strengths and weaknesses of each pupil to help
ensure they receive the correct additional support
Training for staff to ensure through interventions or teacher instruction:
assessments are interpretedand |, effective pupil premium strategy requires goal setting,
administered correctly. underpinned by short, medium and long-term outcomes
needed to reach those goals. The ongoing rigorous
Opportunities to benchmark and | . ;14ti0n of pupils’ attainment, barriers to learning and
moderate with other Trust needs is essential.
Primary academy . . oo .
Standardised tests | Assessing and Monitoring Pupil
Progress | Education Endowment Foundation | EEF
Improve the quality of social and | There is extensive evidence associating childhood social 4
emotional learning. and emotional skills with improved outcomes at school
and in later life (e.g., improved academic performance,
The academy will purchase a attitudes, behaviour and relationships with peers).
comprehensive Forest School “Wider strategies relate to the most significant non-
Programme for all children and academic barriers to success in school, including
provide targeted therapeutic behaviour and social and emotional support.”
outdoor sessions as an in-school | EEF Social and Emotional Learning.pdf(educationendo
intervention for identified wmentfoundation.org.uk)
students.
The academy will employ a
Parent Support Worker
Supporting Early Career EEF Pupil Premium Guide - “Spending on improving 1

Teachers through targeted CPD

teaching might include...support for early career teachers.



https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf

and release time to observe and
reflect on practice of excelling
teachers.

Ensuring...every teacher is supported to keep improving, is
the key ingredient of a successful school and should
rightly be the top priority for Pupil Premium spending.”

Targeted academic support (for example, tutoring, one-to-one support structured

interventions)

Budgeted cost: £41,934.92

Activity

Evidence that supports this approach

Challenge
number(s)
addressed

Application of
Disadvantaged First strategy
Ensure a Disadvantaged first
focus.

NFER report on ‘How are schools raising the attainment of
disadvantaged pupils?’ - “Have clear, responsive leadership:
setting ever higher aspirations and devolving responsibility for
raising attainment to all staff, rather than accepting low
aspirations and variable performance.”

1,2,3,4,5and 6

Reading in the Early Years.
Ensuring all pupils have
access to quality texts,
ambitious vocabulary /
language and develop a love
of reading and books from
the moment they begin
school.

The premium will be used to

fund:

e WELLCOMM language
intervention
programmes.

e Purchase resources

e Reading workshops for
parents

EEF ‘Preparing for Literacy Guide’ — ‘Language provides the
foundation of thinking and learning and should be prioritised.’
‘Early reading requires the development of a broad range of
capabilities’

land3

Children will receive
targeted support to achieve
ARE/GD from an additional
teacher to ensure the gap
closes between them and
their peers.

New EEF study finds significantly lower achievement with a
large and concerning gap” for disadvantaged pupils.

1and3

Phonics ‘keep up’

Phonics approaches have a strong evidence base that
indicates a positive impact on the accuracy of word reading,
particularly for disadvantaged pupils:

land3




Phonics | Toolkit Strand | Education Endowment Foundation

EEF

Small group interventions
(reading, writing and
maths)

New EEF study finds significantly lower achievement with a
large and concerning gap” for disadvantaged pupils.

https://educationendowmentfoundation.org.uk/news/eef-

publishes-new-research-on-the-impact-of-covid-19-partial-

school-closures

land3

Use of school-based Tutor

New EEF study finds significantly lower achievement with a
large and concerning gap” for disadvantaged pupils.

https://educationendowmentfoundation.org.uk/news/eef-

publishes-new-research-on-the-impact-of-covid-19-partial-

school-closures

land3

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £16,212.82

Activity

Evidence that supports this approach

Challenge
number(s)
addressed

Support pupils with SEMHs by identifying

those requiring support from mental aid

first aiders, learning mentor, Futures in

Mind, CAMHs and SEMHs advisory

teacher.

The premium will be used to fund:

e Mental first aid training for staff

e Allocated time for mental first aiders
and learning mentors to do direct
work with children

e SENDCo and learning mentor to

attend Futures in Mind consultations.

EEF key findings — ‘Social and emotional learning
approaches have a positive impact, on average,
of 4 months’ additional progress in academic
outcomes over the course of an academic year.”

land 4

Purchase of individual resources to
maximise learning.

All learners have different needs so tailoring
their learning experience can greatly improve
progress.

Individualised programs

(EEF + 3 months)

land3

Embedding the principles of good
practice set out in the DfE’s working

The DfE guidance has been informed by
engagement with schools that have



https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/news/eef-publishes-new-research-on-the-impact-of-covid-19-partial-school-closures
https://educationendowmentfoundation.org.uk/news/eef-publishes-new-research-on-the-impact-of-covid-19-partial-school-closures
https://educationendowmentfoundation.org.uk/news/eef-publishes-new-research-on-the-impact-of-covid-19-partial-school-closures
https://educationendowmentfoundation.org.uk/news/eef-publishes-new-research-on-the-impact-of-covid-19-partial-school-closures
https://educationendowmentfoundation.org.uk/news/eef-publishes-new-research-on-the-impact-of-covid-19-partial-school-closures
https://educationendowmentfoundation.org.uk/news/eef-publishes-new-research-on-the-impact-of-covid-19-partial-school-closures

10

together to improve attendance
guidance.

We will employ a dedicated Attendance
Administrator to support leaders with the
management and tracking of attendance
and punctuality across school through a
clearly defined, graduated approach.

Targeted rewards and incentives to
improve attendance for identified
families and as a whole school strategies,
where appropriate.

significantly reduced levels of absence and
persistent absence.

“Wider strategies relate to the most significant
non-academic barriers to success in school,
including attendance.”

Working together to improve school attend
ance.pdfWorking_together_to_improve_schoo
|_attendance.pdf

Children and families will be supported
in order to ensure that they participate
in enrichment activities.

Eg trips and visits (including residential),
life skills such as cooking.

Peripatetic lessons

Research shows that children who play a
musical instrument can do better in a range of
subject at school. It develops creative thinking
and motor skills.

Evidence shows that taking part in extra
curriculum activities helps to support learning in
class.

Evidence shows that children improve

teamwork and their social interaction through
sport. They will also develop healthy activity
habits that encourage lifelong participation in
physical activity.

All children will have the opportunity to develop
life skills — such as cooking — at least once per
term.

Sports and arts participation
(EEF + 2 months)
Educational trips
(EEF + 3 months)
Outdoor Adventure learning
(EEF + 4 months)

1,4and5

There are a variety of strategies
employed to improve parental
engagement and communication,
particular for those hard to reach
parents

There is evidence that well-designed school
communications can be effective for improving
attainment and a range of other outcomes, such
as attendance.

Good communications with school
(EEF + 3 months)

10



file:///C:/Users/JulieTomlinson/OneDrive%20-%20Accord%20Multi%20Academy%20Trust/EXT/Horbury/Data/2021%202022/Attendance%20data/Working_together_to_improve_school_attendance.pdf
file:///C:/Users/JulieTomlinson/OneDrive%20-%20Accord%20Multi%20Academy%20Trust/EXT/Horbury/Data/2021%202022/Attendance%20data/Working_together_to_improve_school_attendance.pdf

11

Purchase Book packages from providers Provide access for PP children to quality texts 3and5
within our local community to engage and language and vocabulary enrichments
families and foster a love of reading. activities.
To encourage parental involvement in their
child’s learning.
Good communications with school
(EEF + 3 months)
Continue to promote ‘The Horbury Back | Cultural Capital 5
Pack’ — 100 Things to do Before you School has identified that many PP children do
Leave Primary School not have the life experiences that will enhance
their ability to have the skills to succeed as a
future citizen
Sports and arts participation
(EEF + 2 months)
100 Positive Comments — in line with School has identified that a high number of PP 1,4and5
‘Disadvantaged First’, prioritise children have poor self-esteem and low
interactions with disadvantaged pupils. aspiration
Social and emotional learning
(EEF + 4 months)
Funding and support for identified 2,4and 6
families to attend Wrap Around Care
(Breakfast and After School Club).

Total budgeted cost: £119,507.80
Part B: Review of outcomes in the previous academic year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 academic year.

Tier 1 — Teaching

e SLT were able to keep the agenda of Disadvantaged First at the forefront of staff minds. It permeated the
priorities that we had on the SDP. Outcomes for disadvantaged children were carefully monitored by use of
a separate sheet on the AIM.

e Learning walks continue to highlight staff members who demonstrate an increased consistency of approach
to metacognition. Teachers modelled their thought process through the use of metacognitive language and
highlighted potential misconceptions and errors to develop the children’s knowledge of themselves as
learners. Pupil voice with Disadvantage focus, identified pupil’s ability to share knowledge of strategies which
increases their independence. All children are able to use the metacognitive strategy of | do, we do and you
do.

e All children understand and use the 6Bs to support their independence in KS1 and KS2. The use of Little Bs in
Early Years is embedded practice and feeds into the 6Bs.

11
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e Ofsted commented on how leaders had placed the school’s PRIDE values at the centre of school life. They
felt that these values were reflected in pupils’ positive approaches to learning and that pride in their work
was evident in their books and through displays in corridors. The also stated that these values helped pupils
to challenge themselves and prepared them for the next stages of their education.

e Academic outcomes for disadvantaged is an area in which we still need to make further improvements. The
percentage of disadvantaged students achieving the expected standard decreased this academic year, with
38% achieving the expected standard in Reading, Writing and Maths.

e The Systematic Synthetic Phonics (SSP) programme is an embedded part of daily school life in Reception and
Year 1. As a result of robust assessments, gaps in knowledge have been identified and interventions have
been delivered to fill theses gaps. Data shows that in Y1 the % passing the Phonic Screening Check was 80%
Disadvantaged % passing the Phonic Screening Check was 43%.

e In Key Stage One, the % of children achieving the expected standard in RWM combined was 52%. 9% of
disadvantaged children in this year group achieved the expected standard in RWM combined.

e Quality assurance of work in reading records has evidenced 1:1 reading for priority children 3 x weekly by
any adult for the lowest 20% of children in Y1. SLT monitoring of reading with lowest 20% ensured accuracy
and appropriately pitched texts were being used.

e Staff development for all Early Years practitioners in ‘Cracking Communication’ has been undertaken and
initial evidence shows staff are effectively using rich and varied vocabulary during discussions. The degree of
impact on children in terms of their improved oral language is yet to be measured.

Tier 2 - Targeted Academic Support

e Identified children in Year 6 who have received additional intervention from the National Tutoring
Programme have made progress due to this ‘catch up’ programme.

e This targeted support from an additional teacher ensured that 67% achieved ARE in RWM combined and 33%
achieved GD in reading with 12% achieving RWM at GD. This is at the same standard or better than the
previous academic year. Work now needs to be undertaken to further embed strategies in place to ensure
progress in this area.

e Phonics intervention continues to take place on a 1 to 1 basis as opposed to small group work in order to
ensure fidelity to the scheme for Reception, Year 1 and Year 2 pupils. Each intervention is approximately 5
minutes which results in more frequent opportunities to deliver throughout the school day and a reduction
in lost learning in other areas of the curriculum.

e Key Stage 2 pupils who did not achieve the Phonic Screening Check whilst in Year 1 or 2 have received
additional teaching of the SSP programme. The majority of children who have required this ‘catch up’ support
are now becoming confident and fluent readers.

e Ofsted recognised that ‘Leaders work with staff to support pupils who are disadvantaged or have special
educational needs and/or disabilities. Interventions are planned the same day to ensure they understand the
concept before the lesson the next day.’

e Spelling in KS2 is an ongoing strategy which will be monitored in due course by the writing lead. The
introduction of the ELS spelling programme for September 2023 for Year 2 will aid the important transition
from phonics to spelling.

Disadvantaged children are targeted for reading intervention and 1 to 1 priority readers

Tier 3 - Wider Strategies

e Disadvantaged attendance in 2022-2023 was below other disadvantaged pupils nationally. As a result,
attendance remains a key overarching priority for this strategy. Leaders fully recognise that children who
miss school fall behind in lessons and this will impact on their academic progress and achievement, as well
as their emotional well-being. If a child is not in school, this strategy can not be applied.

12
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The attendance figures for PP have slowly crept up from the beginning of the year to 88%. The school has
been working hard to reduce persistent absence particularly for PP children, although these figures still
remain high and is a priority for the school this academic year.

Self regulation continues to be an area for further development. SLT continue to support identified children
on a regular basis with self-regulation strategies and learning time has been reduced due to time out of class.
Whole school ‘Emotion Coaching’ training has been delivered and all staff are in the initial stages of
embedding this into their daily practice.

Interactions with parents indicate that the mental well being of a number of families continues to be
significantly impacted upon. Continued use of pupil premium funding through the employment of a parent
support worker, alongside other agencies and professionals, ensures that targeted interventions can be
established to offer support.

Disadvantaged children have taken part in a wide range of extra-curricular activities. Feedback from parents,
children and staff shows leaders that the curriculum enhancements and experiences, such as school trips and
workshops, are providing a broad and balanced curriculum alongside a love of learning.

Pupil voice has evidenced that peripatetic music lessons have had a positive impact on the confidence of
some disadvantaged children and their enjoyment of school life.

High visibility of SLT at the beginning and end of the day has built stronger relationships and parents have
more opportunities to communicate with school.

Parents evenings were well attended, and staff were pleased to note that there was often both parents in
attendance. A flexible approach was offered to meet the needs of all parents

The informal nature of the open evenings and early time slot (straight after school) encouraged better
attendance from hard-to-reach parents.

The Horbury Backpack has been relaunched to ensure that a broad, balanced and enriched offer is available
to all children.
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