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Pupil Premium Strategy Statement 

This statement details our school’s use of pupil premium funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that 
last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name Horbury Primary Academy  

Number of pupils in school  424 

Proportion (%) of pupil premium eligible pupils 20% 

Academic year/years that our current pupil premium 
strategy plan covers  

2024/2025 

2025/2026 

2026/2027 

 

Date this statement was published September 2025 

Date on which it will be reviewed July 2026 

Statement authorised by James Tucker, Headteacher 

Pupil premium lead Jane Wynne, Deputy Headteacher 

Governor / Trustee lead Pamela Clarke, Vice Chair of AEC 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £120, 557 

Pupil premium funding carried forward from previous years (enter 
£0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, state 
the amount available to your school this academic year 

£120, 557 
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Part A: Pupil premium strategy plan 

Statement of Intent 

At Horbury Primary Academy, we have the highest expectations of what every pupil can achieve, regardless of their 
context or starting point with an aspiration to provide a world class education for all young people within our 
community. We are ambitious for all our young people, and we have a relentless approach to creating a positive 
ethos for learning and a success culture.  Our intention is that all pupils, irrespective of their background or the 
challenges they face, make good or outstanding progress and achieve high attainment across all subject areas.  
 
We will consider the challenges faced by vulnerable pupils, such as those who have a social worker and young carers. 
The activity we have outlined in this statement is also intended to support their needs, regardless of whether they 
are disadvantaged or not.  
 
We understand that it is vitally important that we get the basics right and, as a result, high-quality teaching is at the 
heart of our approach, with a focus on areas in which disadvantaged pupils require the most support. This is proven 
to have the greatest impact on closing the disadvantage attainment gap and at the same time will benefit the non-
disadvantaged pupils in our school. Implicit in the intended outcomes detailed below, is the intention that non-
disadvantaged pupils’ attainment will be sustained and improved alongside progress for their disadvantaged peers. 
 
Our approach also prioritises ensuring that all children, including those who are disadvantaged, have access to a 
wealth of wider opportunities to develop their cultural capital. We want all children, regardless of their 
circumstances, to have experiences with deepen their understanding of the world around them, develop their skills 
and talents and have opportunities to have fun with peers. Our targeted support through funding and other actions 
is done equitably to achieve this for all our students.  
 
Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic 
assessment, not assumptions about the impact of disadvantage. The approaches we have adopted complement each 
other to help pupils excel. To ensure they are effective we will: 
 
- ensure disadvantaged pupils are challenged in the work that they are set; 
- act early to intervene at the point need is identified; 
- adopt a whole school ethos using our Vulnerable First approach in which all staff take responsibility for 

disadvantaged pupils’ outcomes and raise expectations of what they can achieve; 
- use an evidence-based approach underpinned by: The Education Endowment Foundation (EEF) Teaching 

Toolkit; DfE guidance on Pupil Premium; EEF National Disadvantaged study; evidence from schools within our 
Trust and local educational community; National Education Trust practical guide on Pupil Premium.  
 

All members of staff and the governing body at Horbury Primary Academy accept responsibility for our 
disadvantaged pupils and are committed to meeting their academic and pastoral needs, ensuring they are challenged 
to achieve, and that early intervention occurs when this has been identified through robust diagnostic assessment. 
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Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged pupils. 

 

Challenge 
number 

Detail of challenge  

1 Attendance:  

Our attendance data over a number of years indicates that attendance among disadvantaged 
pupils has been lower than for non-disadvantaged pupils.  
 
Our assessments and observations indicate that absenteeism is negatively impacting 
disadvantaged pupils’ progress. 

 

2 Teaching and Learning: 

Our baseline assessments on entry to Reception class demonstrate that our disadvantaged pupils 
arrive below age-related expectations with a lower starting point of that of others.  

Internal and external data shows that progress and attainment of disadvantaged pupils is not 
improving as rapidly as it should be. 

Assessments, observations, and discussions with pupils indicate underdeveloped oral language 
skills and vocabulary gaps among many disadvantaged pupils. These are evident from Reception 
through to KS2 and in general, are more prevalent among our disadvantaged pupils than their 
peers. These are often linked to a lack of variety of experiences and opportunities for talk. 

 

3 Mental Health and Wellbeing: 

Our assessments, observations and discussions with pupils and their families indicate that the 
number of disadvantaged pupils struggling with their mental health, anxiety and self-esteem is 
increasing. Pupils’ ability to cope with challenge and ‘bounce back’ from adversity is an area 
requiring additional support from adults in school. 
 
These challenges have resulted in significant knowledge gaps leading to pupils falling further 
behind age-related expectations, especially in writing and maths. 
 
 

4 Wider Opportunities and Aspirations:  

Many of our disadvantaged pupils have had fewer life experiences and have not taken part in the 
same breadth of events as non-disadvantaged pupils e.g., enrichment activities, school trips, 
sporting events and pupil leadership groups. Through assessments and discussions with pupils 
and their families, these pupils do not have the same cultural capital, aspirations and expectations 
for their futures.  
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Intended Outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure 
whether they have been achieved. 
 

Intended outcome Success criteria 

  

Priority 1 

Improvement in overall 
attendance including persistent 
absentees. 

 

 

• The gap closes between disadvantaged and non- disadvantaged 

students. 

• The gap closes between disadvantaged and non- disadvantaged 
persistent absence.  

Priority 2 

Improvement in progress in 
reading, writing and 
mathematics. For attainment in 
writing to be in line with 
reading and maths across both 
key stages. 

Improvement in oral language 
skills and vocabulary among 
disadvantaged pupils. 

 

• Phonics, KS1 and KS2 outcomes in Reading, Writing and Maths increase 

year on year and are at least in line with national figures. 

• Assessments and observations will indicate significantly improved oral 
language among disadvantaged pupils. This will be evident when 
triangulated with other sources of evidence, including engagement in 
lessons, book scrutiny and ongoing formative assessment. 

Priority 3 

Improved wellbeing for all 
pupils, particularly our 
disadvantaged 
 
 

 

• Sustained high levels of wellbeing demonstrated by qualitative data 

from student voice, student and parent surveys and teacher 

observations 

 

Priority 4 

Increased opportunities for Pupil 
Premium children to experience 
extra-curricular activities which 
enhance learning  

 

• Children and families will have been supported in order to ensure that 

they participate in school trips, attend extra-curricular clubs, play a 

musical instrument. 

• A significant increase in participation in enrichment activities, 

particularly among disadvantaged pupils.     

• Increase core opportunities for all children. They will be introduced to 

ensure equity of opportunity for our most vulnerable, providing them 

with exposure to the wider world around them. This will increase 

aspirations for their futures and will be complemented by a programme 

of careers awareness to support our most vulnerable children to 

understand, articulate and achieve these aspirations. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to 
address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £49856.50 
 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Vulnerable First strategies ensure 
that leadership at all levels 
demonstrates a relentless 
priority focus on securing the 
best possible outcomes and 
opportunities for PP children 
across the Trust. 

 ‘When it is most effective, the Pupil Premium will sit at 
the heart of a whole school effort, with all staff 
understanding the strategy and their role within it.’ 

Phonics | Toolkit Strand | Education Endowment 
Foundation | EEF 

1, 2, 3 and 4 

A robust cycle of monitoring of 
Quality First Teaching backed 
up by targeted teacher CPD. 

Delivery of high-quality CPD for 
all staff focused on: 

- Active engagement of all 

learners 

- Inclusive Practice, including 

the effective deployment of 

additional adults to 

maximise impactivity.  

Use of assessment to promote 
progress and outcomes. 

EEF Pupil Premium Guide – “Good teaching is the most 
important lever schools have to improve outcomes for 
disadvantaged pupils. Using the Pupil Premium to improve 
teaching quality benefits all students and has a particularly 
positive effect on children eligible for the Pupil Premium.” 

1, 2 and 4 

Introduction of a new approach 
to Writing and Spelling to 
maximise consistency and 
quality of teaching and learning 
in these areas. 

EYFS Drawing Club 

Ready Steady Write and Ready 
Steady Spell 

EEF Pupil Premium Guide – “Good teaching is the most 
important lever schools have to improve outcomes for 
disadvantaged pupils. Using the Pupil Premium to improve 
teaching quality benefits all students and has a particularly 
positive effect on children eligible for the Pupil Premium.” 
 

1, 2 and 4 

Purchase additional resources to 
support the delivery of our DfE 
validated Systematic Synthetic 
Phonics programme (Essential 
Letters and Sounds) to secure 
stronger phonics teaching for all 

Phonics approaches have a strong evidence base that 
indicates a positive impact on the accuracy of word 
reading, particularly for disadvantaged pupils:  

Phonics | Toolkit Strand | Education Endowment 
Foundation | EEF 

2 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
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pupils, including LKS2 phonics 
interventions. 

Continue to develop staff CPD in 
the delivery of the systematic, 
synthetic phonics programme to 
ensure quality and consistency 
across all age groups.   

Purchase of maths resources to 
enhance and support the 
teaching of maths 

Manipulatives and representations can be powerful tools 
for supporting young children to engage with ideas across 
many areas of maths. 

(EEF) 

2 

Purchasing subscriptions:  

TT Rockstars  

WhiteRose Maths  

Twinkl  

Nessy 

Ensuring consistency of teaching of maths and purchase 
of additional online resources to support the teaching of 
maths across school.  

Embed the use of the White Rose Maths Scheme to 
support the consistently good teaching in school.  

Children entering KS2 who have not reached the 
expected standard in maths use Nessy and TT Rockstars, 
which are both child friendly applications that can 
support and enhance children’s learning of basic maths 
skills at every level of learning. 

2 

Purchase of high-quality texts to 
allow children access to a rich 
range of vocabulary. 

Purchase resources to support 
vocabulary enrichment 

Deliver WellComm EYFS 
resources to support and 
enhance the assessment and 
development of early language 
skills. 

 

Updated reading texts for Lower 
Key Stage 2 to build on those 
already in place in EYFS and KS1, 
linked to ELS. 

Oral language interventions consistently show positive 
impact on learning, including on oral language skills and 
reading comprehension.  
Oral language intervention 

(EEF + 5 months) 

2 

Purchase of standardized 
diagnostic assessments.  

Training for staff to ensure 
assessments are interpreted and 
administered correctly. 
 
Opportunities to benchmark and 
moderate with other Trust 
Primary academy 

Standardised tests can provide reliable insights into the 
specific strengths and weaknesses of each pupil to help 
ensure they receive the correct additional support 
through interventions or teacher instruction: 

An effective pupil premium strategy requires goal setting, 
underpinned by short, medium and long-term outcomes 
needed to reach those goals. The ongoing rigorous 
evaluation of pupils’ attainment, barriers to learning and 
needs is essential. 

Standardised tests | Assessing and Monitoring Pupil 
Progress | Education Endowment Foundation | EEF 

2 

https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
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Improve the quality of social and 
emotional learning through the 
delivery of One Life Programme 
for all pupils and ELSA for 
identified pupils. 
 

The academy will purchase a 
comprehensive Forest School 
Programme for all children and 
provide targeted therapeutic 
outdoor sessions as an in-school 
intervention for identified 
students.  

The academy will employ a 
Parent Support Worker 

There is extensive evidence associating childhood social 
and emotional skills with improved outcomes at school 
and in later life (e.g., improved academic performance, 
attitudes, behaviour and relationships with peers). 

“Wider strategies relate to the most significant non-
academic barriers to success in school, including 
behaviour and social and emotional support.”  

EEF_Social_and_Emotional_Learning.pdf(educationendo
wmentfoundation.org.uk) 

3 and 4 

 

Targeted academic support (for example, tutoring, one-to-one support structured 
interventions)  
 
Budgeted cost: £39,953.50 
 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Application of Vulnerable 
First strategy  
Ensure a Vulnerable First 
focus. 

 

NFER report on ‘How are schools raising the attainment of 
disadvantaged pupils?’ - “Have clear, responsive leadership: 
setting ever higher aspirations and devolving responsibility for 
raising attainment to all staff, rather than accepting low 
aspirations and variable performance.”  
 

1, 2, 3 and 4 

Reading in the Early Years. 
Ensuring all pupils have 
access to quality texts, 
ambitious vocabulary / 
language and develop a love 
of reading and books from 
the moment they begin 
school.  
 
The premium will be used to 
fund:  

• WELLCOMM language 
intervention 
programmes. 

• Purchase resources 

• Workshops for parents 

EEF ‘Preparing for Literacy Guide’ – ‘Language provides the 
foundation of thinking and learning and should be prioritised.’ 
‘Early reading requires the development of a broad range of 
capabilities’ 

 

2 

https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
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• BoomReader (digital 
reading records) 

 

Children will receive 
targeted support to achieve 
ARE/GD from an additional 
teacher to ensure the gap 
closes between them and 
their peers. 

 

New EEF study finds significantly lower achievement with a 
large and concerning gap” for disadvantaged pupils. 
 

 

2 

Small group interventions 
(reading, writing and 
maths) 

 

Early morning booster 
sessions that target those 
that are disadvantaged 

New EEF study finds significantly lower achievement with a 
large and concerning gap” for disadvantaged pupils. 

https://educationendowmentfoundation.org.uk/news/eef-
publishes-new-research-on-the-impact-of-covid-19-partial-
school-closures  

 

2 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 
 
Budgeted cost: £27712 
 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Support pupils with SEMHs by identifying 
those requiring support from mental aid 
first aiders, learning mentor, Futures in 
Mind, CAMHs and SEMHs advisory 
teacher.  
 
The premium will be used to fund:  

• Mental first aid training for staff 

• Allocated time for mental first aiders 
and learning mentors to do direct 
work with children 

• SENDCo and learning mentor to 
attend Mental Health Practitioner 
Consultations  

• The employment of two TAS to deliver 
ELSA programme 

• One Life Programme  

• Targeted, expert-led sessions to 
enhance our PSHE and wider 

EEF key findings – ‘Social and emotional learning 
approaches have a positive impact, on average, 
of 4 months’ additional progress in academic 
outcomes over the course of an academic year.’ 
 

3 and 4 

https://educationendowmentfoundation.org.uk/news/eef-publishes-new-research-on-the-impact-of-covid-19-partial-school-closures
https://educationendowmentfoundation.org.uk/news/eef-publishes-new-research-on-the-impact-of-covid-19-partial-school-closures
https://educationendowmentfoundation.org.uk/news/eef-publishes-new-research-on-the-impact-of-covid-19-partial-school-closures
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curriculum experiences and 
opportunities: 

• First Aid and CPR 

• Squared Up One Life Top Up 

• Other enrichment opportunities 

Purchase of individual resources to 
maximise learning. 

All learners have different needs so tailoring 
their learning experience can greatly improve 
progress.  
 
HPA has a SEND register of 20%. Children who 
are disadvantaged make up 38% of the SEND 
register. This suggests that those that are 
disadvantaged are more likely to have additional 
needs. 
 
Individualised programs 
(EEF + 3 months) 
 

2 

Embedding the principles of good 
practice set out in the DfE’s working 
together to improve attendance 
guidance. 

 

We will employ a dedicated Attendance 
Officer to support leaders with the 
management and tracking of attendance 
and punctuality across school through a 
clearly defined, graduated approach.  

 

Engage with the Wakefield Education 
Welfare Service to quality assure our 
attendance work and provide appropriate 
external support and challenge for 
families around attendance and 
punctuality.  

 

Targeted rewards and incentives to 
improve attendance for identified 
families and as a whole school strategies, 
where appropriate.  

The DfE guidance has been informed by 
engagement with schools that have 
significantly reduced levels of absence and 
persistent absence.  

 “Wider strategies relate to the most significant 
non-academic barriers to success in school, 
including attendance.”  

Working_together_to_improve_school_attend
ance.pdfWorking_together_to_improve_schoo
l_attendance.pdf 

1 

Children and families will be supported 
in order to ensure that they participate 
in enrichment activities. 

Eg trips and visits (including residential), 
life skills such as cooking.  

Peripatetic lessons 

 

Research shows that children who play a 
musical instrument can do better in a range of 
subject at school. It develops creative thinking 
and motor skills. 
 
Evidence shows that taking part in extra 
curriculum activities helps to support learning in 
class. 

3 and 4 

file:///C:/Users/JulieTomlinson/OneDrive%20-%20Accord%20Multi%20Academy%20Trust/EXT/Horbury/Data/2021%202022/Attendance%20data/Working_together_to_improve_school_attendance.pdf
file:///C:/Users/JulieTomlinson/OneDrive%20-%20Accord%20Multi%20Academy%20Trust/EXT/Horbury/Data/2021%202022/Attendance%20data/Working_together_to_improve_school_attendance.pdf
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• Evidence shows that children improve 

teamwork and their social interaction through 

sport. They will also develop healthy activity 

habits that encourage lifelong participation in 

physical activity. 

 
All children will have the opportunity to develop 
life skills – such as cooking – at least once per 
term.  

•  

Sports and arts participation  
(EEF + 2 months) 
Educational trips 
(EEF + 3 months) 
Outdoor Adventure learning  
(EEF + 4 months) 
 

There are a variety of strategies 
employed to improve parental 
engagement and communication, 
particular for those hard to reach 
parents 

There is evidence that well-designed school 
communications can be effective for improving 
attainment and a range of other outcomes, such 
as attendance. 
 
Good communications with school 
(EEF + 3 months) 

 

1 

Redesign  ‘The Horbury Back Pack’ – 50 
Things to do Before you Leave Primary 
School 

Train staff to deliver Lyfta which will 
provide children with diverse narratives 
and broadened horizons 

Cultural Capital  
School has identified that many PP children do 
not have the life experiences that will enhance 
their ability to have the skills to succeed as a 
future citizen  
 
Sports and arts participation  
(EEF + 2 months) 
 

4 

Uniform and Equipment Fund to ensure 
equity and remove barriers for our most 
vulnerable families, ensuring all children 
come to school prepared regardless of 
their financial or home circumstances.  

The very essence of the pupil premium funding 
is to remove barriers to ensure all children, 
regardless of their home circumstances, are able 
to access school and perform in-line with their 
age-related peers. Uniform and equipment is a 
barrier to this.   

 

 

Total budgeted cost: £116,087.62 
 
Part B: Review of outcomes in the previous academic year 
 
Pupil premium strategy outcomes 
 
This details the impact that our pupil premium activity had on pupils in the 2024 to 2025 academic year.  
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Tier 1: Teaching 

• The Vulnerable First strategy remains central to all decision-making processes across the Academy. It ensures 

that leadership at every level maintains an unwavering focus on securing the highest possible outcomes and 

opportunities for pupils eligible for Pupil Premium (PP) funding. 

• The early identification of pupils eligible for Pupil Premium (PP) funding remains a key priority. This proactive 

approach enables timely and targeted support to be provided for the most vulnerable learners, ensuring 

their needs are addressed at the earliest opportunity. 

• SLT worked as part of the Disadvantaged Driver group to revisit our Accord Disadvantaged First agenda in 

order to adopt a more nuanced, learning led approach. An updated single sider was created entitled 

Vulnerable First, closely linked to the contextual factors which contribute to vulnerability. Within the Trust, 

a dataset was created to support vulnerability banding of pupils from 2024/25. Phased implementation of 

training for staff at each academy took place on Vulnerability Banding. 

• Outcomes for disadvantaged pupils continue to be monitored on the RAP sheets and as part of pupil progress 

meetings. 

• The percentage of disadvantaged pupils achieving a Good Level of Development (GLD) was 75%; this was 

significantly higher than in previous years. National was 50%. 

• In Year 1, 38% of disadvantaged pupils met the expected standard in the Phonics Screening Check. The five 

pupils who did not meet the threshold are all identified as having Special Educational Needs and Disabilities 

(SEND), with one pupil holding an Education, Health and Care Plan (EHCP). 

• Newly acquired Essential Phonic Readers are fully aligned with the Essential Letters and Sounds (ELS) phonics 

programme. These carefully matched texts support pupils in Reception and Year 1 by consolidating their 

phonics knowledge through structured and consistent reading practice. 

• In Year 6, 71% of disadvantaged pupils achieved the Expected Standard in Reading, Writing, and Mathematics 

(RWM), representing a 35 percentage point increase compared to the previous year. National comparative 

data is yet to be published. Subject-specific outcomes for disadvantaged pupils were as follows: 

Reading: 86%, Writing: 79%, Mathematics: 79%, Grammar, Punctuation and Spelling (GPS): 79% 

• An area identified for improvement is the quality and range of reading books available in Lower Key Stage 2. 

To address this, targeted investment will be made in Key Stage 2 reading resources to enhance reading 

fluency. 

• Writing continues to be an area for improvement among disadvantaged pupils and remains a whole-school 

priority. A particular focus has been placed on strengthening spelling, recognising its impact on overall writing 

attainment. To support this, the Ready Steady Write and Ready Steady Spell programmes have recently been 

implemented to provide a consistent and structured approach to writing and spelling development across 

the school. 

• Disadvantaged pupils continue to be prioritised as highlighted readers and are supported to read in school 

at least three times per week. This consistent approach ensures that all pupils have equitable opportunities 

to apply and develop their reading skills, preventing any child from falling behind. 

• Boom reader is used to monitor the engagement of reading in the classroom and at home. The reading leader 

is able to monitor and take action where appropriate ensuring that all children but particularly those 

vulnerable pupils, are engaging in more reading activities than their non vulnerable peers.  

• Reading continues to be actively promoted across the school. Recent Breakfast with Books sessions have 

been introduced to encourage greater parental engagement by inviting parents into school to read with their 
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children. Additionally, planned library visits for pupils in Years 2 to 6 aim to foster a love of reading and 

support regular book borrowing, further enhancing access to high-quality texts. 

Tier 2: Targeted Academic Support 
Comprehensive baseline assessments have been conducted within the first few weeks of a child's entry into school. 
These assessments enabled the early identification of learning gaps, allowing for timely and personalised support to 
be implemented to meet individual needs effectively. 
 
Disadvantaged pupils continue to be prioritised for all Keep Up/Catch up programmes in school, both within the 
school day and outside of it. All programmes provided were bespoke to the gaps identified and delivered by school 
staff, both high quality support staff and teaching staff. Staff know pupils well and school systems well and are best 
placed to provide the additional support wherever possible. Our evaluation of the approaches delivered last 
academic year indicates that we need to further refine our strategy in some areas to improve progress and outcomes 
for our disadvantaged pupils. This can be achieved by ensuring that the interventions being delivered are research 
based, high quality structured interventions and that they are carried out with fidelity. 
 

Tier 3: Wider Strategies 
In addition to academic outcomes, we are focused on ensuring that all pupils - particularly those who are 

disadvantaged - have access to a broad range of enrichment opportunities. We want every child to experience 

activities that deepen their understanding of the world, develop their talents and foster enjoyment and connection 

with their peers. Our targeted support, both financial and pastoral, is delivered equitably to ensure that all pupils 

benefit from a rich and inclusive school experience. 

To further strengthen our provision, we have restructured our attendance team this academic year. A key 
development has been the introduction of a dedicated Attendance Officer, a role funded through our Pupil Premium 
allocation. This new post consolidates the responsibilities previously held by the Attendance Administrator (2023/24 
and 2024/25), while also expanding the remit to include more direct communication and intervention with families 
where attendance is a concern. 
 
Programmes that have run show good progress of social and emotional development through anecdotal evidence. 
Our internal data, teacher assessment and work scrutiny show this has also had a positive impact on academic 
outcomes for many disadvantaged pupils. Where gaps and need are still evident, programmes continue to run for 
pupils for both social and emotional development as well as academic achievement. 
 
  
All children had the opportunity to attend at least one school trip, along with visits to the local church. We have now 
established a more accurate way of recording the number of disadvantaged pupils taking up and engaging with our 
extra-curricular (clubs) offer.  

 
 


